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Assessment for learning examples are the strategies and activities that teachers employ during the learning process to support student learning. In this blog, we’ve listed 25 assessment for learning examples that you can use and adapt in your classroom today. Assessment for learning, also known as ‘AfL’ or formative assessment, involves ongoing
assessments that are used to inform and adjust teaching to meet the need of pupils. In contrast, assessment of learning or summative assessment is typically administered at the end of a unit of work to evaluate the student’s overall achievement against a predetermined standard. Having a solid understanding of the different types of assessment and
knowing how to give effective feedback (both verbal and written) is key to supporting pupil progress and achievement and should be ingrained within classroom practice. The Ultimate Guide to Maths Assessments This guide offers a breakdown of primary and secondary maths assessments, with proven strategies and free resources to use in the
classroom. Download Free Now! To help you with this, we have put together a collection of 25 assessment for learning examples for you to try out and adapt for your classroom. START WITH THE FRAMEWORK FOR LEARNING In order for effective assessment for learning to take place, it is important to first develop explicit learning intentions and
success criteria that are shared with students and teachers. That’s why every Third Space Learning online one to one maths lesson starts with a clear learning intention on the cover slide. Third Space Learning lesson slide Assessment for learning can be split into three overall categories: Teacher assessment Self assessment Peer assessment Below,
you can learn more about each category, when each category is best employed and examples for each. The best teachers will use a range of assessment for learning strategies across these three categories in their teaching practice. Read more: Formative and summative assessments and What is assessment for learning Teacher assessment should be
used during all stages of the lesson, whether it be as a diagnostic assessment to inform the teacher where the pupils are at the start, how they are progressing during the lesson or to assess understanding at the end of the lesson. AfL. STARTS WITH A WARM UP QUESTION In Third Space Learning’s online one to one maths tutoring, pupils complete
a warm up question at the start of the lesson. Tutors use this formative assessment to understand possible misconceptions or needs and adjust their approach accordingly. This means that time is used efficiently and ensures the session is personalised to the pupils’ learning needs.The one to one nature of our programmes means that tutors are able to
easily adapt their teaching throughout the session to the pupil’s needs, addressing gaps and misconceptions as they come up. A lesson slide from Third Space Learning It’s important that teachers develop positive learning environments where pupils feel comfortable engaging in classroom assessment, answering questions, using their thinking skills,
and discussing their ideas in groups. This is because observation and questioning are the main methods here. For questioning to be beneficial, it needs to be strategic to enable teachers to identify and correct any misunderstandings or gaps in knowledge. Teachers need to know before they start what they are going to when questioning reveals the
gaps. With any form of questioning within the lesson, it is important to ensure both open and closed questions are used. Closed questioning only provides children with the opportunity to recall their knowledge and understanding, whereas open questions encourage children to think and recall more information. Examples of questioning sentence
starters include: Can you explain...... ? Is X important? How would you....? Why does.....? What if.....? Teachers need to use different strategies to ensure they are eliciting as much information from the learner as possible and have a full awareness of student understanding across the room. Helpful strategies include: Using the word ‘might’ to

questions Meet Skye, the voice-based Al tutor making maths success possible for every student. Built by maths experts, Skye uses the same pedagogy, curriculum and lesson structure as our traditional tutoring. But, with more flexibility and a lower cost, schools can scale Al maths tutoring to support every student who needs it. Watch Skye in action
Whole-class questioning is a quick way for the teacher to gather information on the level of understanding of the class a whole. The key here is to ensure that children are given enough time to think and formulate their response. Whole class questioning can be used at different points of a lesson. For example, effective questioning at the start to
provide a quick picture of where the children are, or mid-lesson to give the chance for maths misconceptions to be addressed. Alternatively, this can be used to assess understanding at the end.However, as with all examples in this list, it is important to not always rely on this assessment for learning example as it may not be best suited for many
learners and you may only hear from the more confident learners in a class. MAKE THE QUESTIONS RELEVANT TO THE LEARNING Here at Third Space Learning, after pupils’ one to one tutoring sessions, they complete post-session questions. The post-session questions relate specifically to the learning intention of their session that day. READ
MORE: Third Space Learning This method of assessing involves the teacher circulating round the room, questioning individual or small groups of children. The benefit of this is that it enables the teacher to strategically target questions at specific children, quickly identifying and addressing any misconceptions as they arise. Additionally, it provides
an opportunity for praise and encouragement. It is a helpful mid-lesson activity to carry out when children are working independently or in small groups. Whilst questioning is an excellent way for a teacher to gather information on the level of understanding in a class, another method is to simply observe what is happening in the room at any given
moment. The teacher observes individuals or small groups of children completing an activity or task and makes notes (mentally or written) on what they observe. This is a useful form of assessment at any point during the lesson. For example, if the maths lesson begins with a challenge, the teacher can circulate around the room, observe what is
happening, but also listen to any discussions taking place. The teacher can quickly gather information to adjust their teaching, move on or address misconceptions as needed. Quizzes and polls are similar ways to assess pupils’ knowledge and understanding. Polls collect choices or opinions, with no right or wrong answers, whilst quizzes provide the
opportunity for students to give right or wrong answers. They can be carried out traditionally, using written answers, or be technology-assisted, using computers, tablets or iPads. You can use apps such as Padlet and Kahoot. Using quizzes and polls at the start of a lesson can be useful for establishing pupils’ prior/existing knowledge. At the end of the
lesson, they can be used to determine what has been learnt and any gaps in understanding. Each child in the class has their name written on the lollipop stick. These can be colour coded by ability level, to help the teacher direct appropriate, targeted questions (without the children being aware of this).You can also use online tools if you don’t have
any lollipop sticks to hand. This has the added benefit of proving to students that it’s bias-free! This is a useful strategy to be used at any stage of the lesson. With this strategy, the teacher asks a question and the students think about, or write down their ideas. They then share this with a partner before coming back together as a whole class to
discuss. Teachers are able to make observations at both the pair discussion and the ‘share’ stage. This method of assessment is useful throughout the lesson: at the beginning, to establish prior knowledge, during the teacher input and at the end of the lesson to assess level of understanding once the concept has been taught. Mini whiteboards are a
popular way for teachers to assess understanding at the beginning of the lesson and during the main teaching input. They can be particularly valuable in maths lessons. Students write their answers and hold up for the teacher to see. The teacher is able to quickly assess the level of understanding across the whole class and can identify
misconceptions and gaps, without necessarily drawing the attention of the whole class to any children who may be struggling. Misconceptions can be quickly addressed and children who need additional support can be identified. Children are given 4 cards (either individually or as a pair/group) with one letter (A, B, C and D) on each card. Ask all the
children a question and provide them with four possible answers. Children hold up a card matching the answer they have chosen. Similar to mini whiteboards, this is a quick and easy way for the teacher to assess the whole class. This activity involves the students working in groups. On a large piece of paper, the group writes their answer to a
specific question. This is then passed on to the next group of students, who add their answer to the poster to expand what’s there. Once all the groups have contributed to the poster, the teacher leads a whole class discussion exploring the answers given. This is a useful activity that can be administered at the start or at the end of a lesson. With meet
and greet, the children move around the room until the teacher gives a signal. Pupils then stop and find a partner. The signal could be anything - a bell, a clap, or stopping the music. Children discuss their answer to their partner before moving on when the teacher signals again. The teacher is able to observe and listen to discussions as the children
move around the room. This is a great activity for younger pupils. This example is similar to meet and greet but is a good way to ensure paired discussion takes place between different pairs of children. Split the class in half, with one half of the children forming a circle and facing outwards. The rest of the class then find a partner from the circle and
stand with them. The children work together to answer the question, before the outer circle moves round one place and the discussion can take place, but with a new partner. Pairs can be engineered to be of mixed ability by strategically placing children in the inner circle. While teacher assessment is important, pupils’ self-assessment is a key
element of the assessment for learning process. Pupils have the opportunity to reflect upon their prior knowledge at the start of a topic and evaluate and assess their own learning throughout the lesson. Students also benefit from having an awareness of their own progress, where they’ve come from and where they are going to. This can help to
develop students’ metacognitive skills and a growth mindset. One of the challenges of these self assessment examples is that they can just elicit a ‘confidence’ response from your students. ie rather than self assess what they know they’re assessing what they think they know. Bear this in mind and challenge it whenever you sense that any self
assessment responses are not as relevant and meaningful as they can be. Most students will appreciate a greater insight into the self-assessment process. After all they’ll be following various sorts of self assessment through the rest of their academic journey so it pays for them to understand the nuances. Third Space Learning pupils have the
opportunity to reflect on their learning during sessions and at the end of sessions. Children are given a red, amber and green card which they use as a visual way of sharing their level of confidence with the teacher. At any point, they can put down a card, with red showing they don’t understand and need more help, amber to show they partially
understand, but may need some support and green to show they are confident and fully understand what they are doing.This is a useful activity for pupils during the independent stages of a lesson and could support shy students who may not usually ask for help. It can also be used at the end of the lesson to encourage pupils to reflect on their
learning. To encourage pupils to reflect on their progress, you could ask pupils to RAG-rate their understanding of a learning objective at the start and end of the lesson. This is similar to traffic lights and is a very quick way for children to self-assess at any stage of the lesson. Children simply hold their thumbs up to show they are confident, holding
thumbs horizontally shows they feel they partially understand and thumbs down shows they feel they need more work/support. This is ideally carried out with eyes closed to minimise the risk of children being influenced by the children around them. It enables them to show if they are lacking confidence without worrying what others think. This is
another similar strategy to the traffic light cards and thumbs up and down. It is used at the end of the lesson for children to quickly and visually show their level of understanding or confidence. They either draw a box and colour it using pink, orange or green highlighter pen, or they highlight the learning objective at the top of the page. Green is used
to show they are confident and feel they understanding, orange to show they feel they have some understanding and pink is used to show they This is a similar strategy to the traffic light system, but more suited to children in Key Stage 1. At the end of the lesson, children are asked to share how confident they are feeling about what they have learnt
that lesson. If they feel they understand, they draw a smiley face, if they only partly understand, they draw a face with a straight lined mouth and if they don’t feel they understand, they draw a happy face. A session report from Third Space Learning Pupils who complete a one-to-one online tutoring session with Third Space Learning complete post-
session questions to record their progress and understanding. Pupils are asked to reflect on their learning and their enjoyment of the session. This helps develop pupils’ metacognitive skills as they engage in the important skill of reflection and connect their session with their learning goals. This is a useful self assessment activity for children to
complete at the end of a lesson or topic. They can either record their answers on paper or give them orally to the three statements below: 3 things you didn’t know before 2 things that surprised you about this topic 1 thing you want to start doing with what you’'ve learned This can be used at the start or the end of the lesson. Children are asked to
write a sentence to summarise what they know, before the lesson begins or at the end of the lesson to share what they have learnt during the lesson. 18. POST ITS Post-it notes can be used by pupils individually or in pairs or groups. Children can answer questions at the start of the lesson to encourage them to think about their level of understanding
at that stage. You can pose questions such as: What do I know already? What do I want to know? Alternatively, post-its are a great way of assessing at the end of the lesson as an exit ticket, using questions such as: What have I learnt? What did I find difficult/hard? This form of self-assessment spans the topic, partly completed at the start and partly
completed at the end. Children split their page into three columns with the headings: What I know What I want to know What I have learnt The first two columns are completed at the start of the lesson or topic, with the final column being completed once the topic or lesson has been completed. At the end of a topic or lesson, ask the children to think
about anything they don’t understand or aren’t clear about and write them down. These can be shared anonymously with the whole class who can work together to discuss the points and ensure all children are clear. This is beneficial for both the children who need the extra help and for the children who are confident, but still benefit from sharing
their own knowledge. This is particularly useful in maths, when children may have used different strategies to achieve the same outcome. This activity provides a good opportunity to share and discuss these different strategies. At the end of a lesson or topic, children write down their answer to a ‘most..... thing’ question. This could be to say, for
example what they found: most challenging most interesting, most useful most surprising about that lesson or topic. Admit and exit tickets are small pieces of paper or card that students fill in at the start or end of the lesson. If you have the tech, you can also do this online using tools such as Jamboard. Admit tickets are completed by children at the
beginning of the lessons. Students might respond to questions about homework, the lesson taught the day before, or their knowledge beginning a new topic. Exit tickets are completed at the end of the lesson or before they leave the classroom. It could be a record of what they feel they have learnt during that lesson or a question based on their
learning from that lesson. For peer assessment and peer feedback to be successful, it is essential that all parties are clear on the learning outcome. This form of assessment relies on interaction between children, so it is important that all pupils feel comfortable, not only providing their assessment of another child’s work, but also having their own
work assessed. The teacher can support this through clear modelling of the process, such as role playing with a piece of fictional work. This is a simple way to encourage peer assessment and to provide children with a structure. Children look at the work of another child and write down two stars - two things they felt were good with that piece of
work and one wish - one thing they felt could be improved. Students read each other’s written work and look for key points, such as spelling mistakes, use of adjectives/ adverbs for description or the use of conjunctions to extend sentences. In maths, they may look at accuracy in pupils’ use of formal methods or diagrams.Children should be
encouraged to feedback on specific points, again focusing on the positives, in addition to areas to improve. Modelling is key to avoiding hurtful language or comments. Children are provided with a peer assessment card with a list of targets for them to assess. For example, the focus could be on punctuation and checking for capital letters, full stops,
question marks, exclamation marks, apostrophes and speech marks. For each focus on the card, children RAG rate it (red, amber or green) using coloured pens or pencils, to show how close they feel the person they are assessing is to each target. This self-assessment tool simplifies the feedback process so may be better suited to younger learners.
Assessment for learning can be incorporated into any stage of the lesson. Some strategies can be planned in advance and included within a lesson plan, while other strategies can be used on a more ad hoc basis, as and when appropriate. What is common with all of these strategies is the opportunity they provide for children to play an active role in
their learning. And key to the success of all of these assessment for learning examples is how teachers use the data they gather to adjust their teaching and address misconceptions to close gaps in pupils’ learning. What is AfL. in teaching examples? AfL. is the strategic use of ongoing assessments to gather information about student learning. As a
result, teachers can adjust their instruction. Examples of AFL include whole class questioning, exit tickets and traffic light self-assessment. What are some AFL strategies? AFL strategies can be teacher assessment, self assessment and peer assessment. Take a look at the 6 most effective AfL strategies. What do students do in assessment for learning?
AFL requires students to be more active in their learning. They may be answering questions, discussing in groups or whole class discussions, peer assessing or self assessing their work. Assessment for learning examples are the strategies and activities that teachers employ during the learning process to support student learning. In this blog, we’ve
listed 25 assessment for learning examples that you can use and adapt in your classroom today. Assessment for learning, also known as ‘AfL’ or formative assessment, involves ongoing assessments that are used to inform and adjust teaching to meet the need of pupils. In contrast, assessment of learning or summative assessment is typically
administered at the end of a unit of work to evaluate the student’s overall achievement against a predetermined standard. Having a solid understanding of the different types of assessment and knowing how to give effective feedback (both verbal and written) is key to supporting pupil progress and achievement and should be ingrained within
classroom practice. The Ultimate Guide to Maths Assessments This guide offers a breakdown of primary and secondary maths assessments, with proven strategies and free resources to use in the classroom. Download Free Now! To help you with this, we have put together a collection of 25 assessment for learning examples for you to try out and
adapt for your classroom. START WITH THE FRAMEWORK FOR LEARNING In order for effective assessment for learning to take place, it is important to first develop explicit learning intentions and success criteria that are shared with students and teachers. That’s why every Third Space Learning online one to one maths lesson starts with a clear
learning intention on the cover slide. Third Space Learning lesson slide Assessment for learning can be split into three overall categories: Teacher assessment Self assessment Peer assessment Below, you can learn more about each category, when each category is best employed and examples for each. The best teachers will use a range of assessment
for learning strategies across these three categories in their teaching practice. Read more: Formative and summative assessments and What is assessment for learning Teacher assessment should be used during all stages of the lesson, whether it be as a diagnostic assessment to inform the teacher where the pupils are at the start, how they are
progressing during the lesson or to assess understanding at the end of the lesson. AfL. STARTS WITH A WARM UP QUESTION In Third Space Learning’s online one to one maths tutoring, pupils complete a warm up question at the start of the lesson. Tutors use this formative assessment to understand possible misconceptions or needs and adjust
their approach accordingly. This means that time is used efficiently and ensures the session is personalised to the pupils’ learning needs.The one to one nature of our programmes means that tutors are able to easily adapt their teaching throughout the session to the pupil’s needs, addressing gaps and misconceptions as they come up. A lesson slide
from Third Space Learning It’s important that teachers develop positive learning environments where pupils feel comfortable engaging in classroom assessment, answering questions, using their thinking skills, and discussing their ideas in groups. This is because observation and questioning are the main methods here. For questioning to be
beneficial, it needs to be strategic to enable teachers to identify and correct any misunderstandings or gaps in knowledge. Teachers need to know before they start what they are going to when questioning reveals the gaps. With any form of questioning within the lesson, it is important to ensure both open and closed questions are used. Closed

give more information, e.g. ‘Persuade me....’, ‘why do you think that....?” Ask children to build on each others’ answers, e.g. ‘Mason, what do you think about the answer Chloe has given? Read more: Hinge questions Meet Skye, the voice-based Al tutor making maths success possible for every student. Built by maths experts, Skye uses the same
pedagogy, curriculum and lesson structure as our traditional tutoring. But, with more flexibility and a lower cost, schools can scale AI maths tutoring to support every student who needs it. Watch Skye in action Whole-class questioning is a quick way for the teacher to gather information on the level of understanding of the class a whole. The key here
is to ensure that children are given enough time to think and formulate their response. Whole class questioning can be used at different points of a lesson. For example, effective questioning at the start to provide a quick picture of where the children are, or mid-lesson to give the chance for maths misconceptions to be addressed. Alternatively, this
can be used to assess understanding at the end.However, as with all examples in this list, it is important to not always rely on this assessment for learning example as it may not be best suited for many learners and you may only hear from the more confident learners in a class. MAKE THE QUESTIONS RELEVANT TO THE LEARNING Here at Third
Space Learning, after pupils’ one to one tutoring sessions, they complete post-session questions. The post-session questions relate specifically to the learning intention of their session that day. READ MORE: Third Space Learning This method of assessing involves the teacher circulating round the room, questioning individual or small groups of
children. The benefit of this is that it enables the teacher to strategically target questions at specific children, quickly identifying and addressing any misconceptions as they arise. Additionally, it provides an opportunity for praise and encouragement. It is a helpful mid-lesson activity to carry out when children are working independently or in small
groups. Whilst questioning is an excellent way for a teacher to gather information on the level of understanding in a class, another method is to simply observe what is happening in the room at any given moment. The teacher observes individuals or small groups of children completing an activity or task and makes notes (mentally or written) on what
they observe. This is a useful form of assessment at any point during the lesson. For example, if the maths lesson begins with a challenge, the teacher can circulate around the room, observe what is happening, but also listen to any discussions taking place. The teacher can quickly gather information to adjust their teaching, move on or address
misconceptions as needed. Quizzes and polls are similar ways to assess pupils’ knowledge and understanding. Polls collect choices or opinions, with no right or wrong answers, whilst quizzes provide the opportunity for students to give right or wrong answers. They can be carried out traditionally, using written answers, or be technology-assisted,
using computers, tablets or iPads. You can use apps such as Padlet and Kahoot. Using quizzes and polls at the start of a lesson can be useful for establishing pupils’ prior/existing knowledge. At the end of the lesson, they can be used to determine what has been learnt and any gaps in understanding. Each child in the class has their name written on
the lollipop stick. These can be colour coded by ability level, to help the teacher direct appropriate, targeted questions (without the children being aware of this).You can also use online tools if you don’t have any lollipop sticks to hand. This has the added benefit of proving to students that it’s bias-free! This is a useful strategy to be used at any stage
of the lesson. With this strategy, the teacher asks a question and the students think about, or write down their ideas. They then share this with a partner before coming back together as a whole class to discuss. Teachers are able to make observations at both the pair discussion and the ‘share’ stage. This method of assessment is useful throughout the
lesson: at the beginning, to establish prior knowledge, during the teacher input and at the end of the lesson to assess level of understanding once the concept has been taught. Mini whiteboards are a popular way for teachers to assess understanding at the beginning of the lesson and during the main teaching input. They can be particularly valuable
in maths lessons. Students write their answers and hold up for the teacher to see. The teacher is able to quickly assess the level of understanding across the whole class and can identify misconceptions and gaps, without necessarily drawing the attention of the whole class to any children who may be struggling. Misconceptions can be quickly
addressed and children who need additional support can be identified. Children are given 4 cards (either individually or as a pair/group) with one letter (A, B, C and D) on each card. Ask all the children a question and provide them with four possible answers. Children hold up a card matching the answer they have chosen. Similar to mini whiteboards,
this is a quick and easy way for the teacher to assess the whole class. This activity involves the students working in groups. On a large piece of paper, the group writes their answer to a specific question. This is then passed on to the next group of students, who add their answer to the poster to expand what’s there. Once all the groups have
contributed to the poster, the teacher leads a whole class discussion exploring the answers given. This is a useful activity that can be administered at the start or at the end of a lesson. With meet and greet, the children move around the room until the teacher gives a signal. Pupils then stop and find a partner. The signal could be anything - a bell, a
clap, or stopping the music. Children discuss their answer to their partner before moving on when the teacher signals again. The teacher is able to observe and listen to discussions as the children move around the room. This is a great activity for younger pupils. This example is similar to meet and greet but is a good way to ensure paired discussion
takes place between different pairs of children. Split the class in half, with one half of the children forming a circle and facing outwards. The rest of the class then find a partner from the circle and stand with them. The children work together to answer the question, before the outer circle moves round one place and the discussion can take place, but
with a new partner. Pairs can be engineered to be of mixed ability by strategically placing children in the inner circle. While teacher assessment is important, pupils’ self-assessment is a key element of the assessment for learning process. Pupils have the opportunity to reflect upon their prior knowledge at the start of a topic and evaluate and assess
their own learning throughout the lesson. Students also benefit from having an awareness of their own progress, where they’ve come from and where they are going to. This can help to develop students’ metacognitive skills and a growth mindset. One of the challenges of these self assessment examples is that they can just elicit a ‘confidence’
response from your students. ie rather than self assess what they know they’re assessing what they think they know. Bear this in mind and challenge it whenever you sense that any self assessment responses are not as relevant and meaningful as they can be. Most students will appreciate a greater insight into the self-assessment process. After all
they’ll be following various sorts of self assessment through the rest of their academic journey so it pays for them to understand the nuances. Third Space Learning pupils have the opportunity to reflect on their learning during sessions and at the end of sessions. Children are given a red, amber and green card which they use as a visual way of sharing
their level of confidence with the teacher. At any point, they can put down a card, with red showing they don’t understand and need more help, amber to show they partially understand, but may need some support and green to show they are confident and fully understand what they are doing.This is a useful activity for pupils during the independent
stages of a lesson and could support shy students who may not usually ask for help. It can also be used at the end of the lesson to encourage pupils to reflect on their learning. To encourage pupils to reflect on their progress, you could ask pupils to RAG-rate their understanding of a learning objective at the start and end of the lesson. This is similar to
traffic lights and is a very quick way for children to self-assess at any stage of the lesson. Children simply hold their thumbs up to show they are confident, holding thumbs horizontally shows they feel they partially understand and thumbs down shows they feel they need more work/support. This is ideally carried out with eyes closed to minimise the
risk of children being influenced by the children around them. It enables them to show if they are lacking confidence without worrying what others think. This is another similar strategy to the traffic light cards and thumbs up and down. It is used at the end of the lesson for children to quickly and visually show their level of understanding or
confidence. They either draw a box and colour it using pink, orange or green highlighter pen, or they highlight the learning objective at the top of the page. Green is used to show they are confident and feel they understanding, orange to show they feel they have some understanding and pink is used to show they This is a similar strategy to the traffic
light system, but more suited to children in Key Stage 1. At the end of the lesson, children are asked to share how confident they are feeling about what they have learnt that lesson. If they feel they understand, they draw a smiley face, if they only partly understand, they draw a face with a straight lined mouth and if they don’t feel they understand,
they draw a happy face. A session report from Third Space Learning Pupils who complete a one-to-one online tutoring session with Third Space Learning complete post-session questions to record their progress and understanding. Pupils are asked to reflect on their learning and their enjoyment of the session. This helps develop pupils’ metacognitive
skills as they engage in the important skill of reflection and connect their session with their learning goals. This is a useful self assessment activity for children to complete at the end of a lesson or topic. They can either record their answers on paper or give them orally to the three statements below: 3 things you didn’t know before 2 things that
surprised you about this topic 1 thing you want to start doing with what you’ve learned This can be used at the start or the end of the lesson. Children are asked to write a sentence to summarise what they know, before the lesson begins or at the end of the lesson to share what they have learnt during the lesson. 18. POST ITS Post-it notes can be used
by pupils individually or in pairs or groups. Children can answer questions at the start of the lesson to encourage them to think about their level of understanding at that stage. You can pose questions such as: What do I know already? What do I want to know? Alternatively, post-its are a great way of assessing at the end of the lesson as an exit ticket,
using questions such as: What have I learnt? What did I find difficult/hard? This form of self-assessment spans the topic, partly completed at the start and partly completed at the end. Children split their page into three columns with the headings: What I know What I want to know What I have learnt The first two columns are completed at the start of
the lesson or topic, with the final column being completed once the topic or lesson has been completed. At the end of a topic or lesson, ask the children to think about anything they don’t understand or aren’t clear about and write them down. These can be shared anonymously with the whole class who can work together to discuss the points and
ensure all children are clear. This is beneficial for both the children who need the extra help and for the children who are confident, but still benefit from sharing their own knowledge. This is particularly useful in maths, when children may have used different strategies to achieve the same outcome. This activity provides a good opportunity to share
and discuss these different strategies. At the end of a lesson or topic, children write down their answer to a ‘most..... thing’ question. This could be to say, for example what they found: most challenging most interesting, most useful most surprising about that lesson or topic. Admit and exit tickets are small pieces of paper or card that students fill in
at the start or end of the lesson. If you have the tech, you can also do this online using tools such as Jamboard. Admit tickets are completed by children at the beginning of the lessons. Students might respond to questions about homework, the lesson taught the day before, or their knowledge beginning a new topic. Exit tickets are completed at the end
of the lesson or before they leave the classroom. It could be a record of what they feel they have learnt during that lesson or a question based on their learning from that lesson. For peer assessment and peer feedback to be successful, it is essential that all parties are clear on the learning outcome. This form of assessment relies on interaction
between children, so it is important that all pupils feel comfortable, not only providing their assessment of another child’s work, but also having their own work assessed. The teacher can support this through clear modelling of the process, such as role playing with a piece of fictional work. This is a simple way to encourage peer assessment and to
provide children with a structure. Children look at the work of another child and write down two stars - two things they felt were good with that piece of work and one wish - one thing they felt could be improved. Students read each other’s written work and look for key points, such as spelling mistakes, use of adjectives/ adverbs for description or the
use of conjunctions to extend sentences. In maths, they may look at accuracy in pupils’ use of formal methods or diagrams.Children should be encouraged to feedback on specific points, again focusing on the positives, in addition to areas to improve. Modelling is key to avoiding hurtful language or comments. Children are provided with a peer
assessment card with a list of targets for them to assess. For example, the focus could be on punctuation and checking for capital letters, full stops, question marks, exclamation marks, apostrophes and speech marks. For each focus on the card, children RAG rate it (red, amber or green) using coloured pens or pencils, to show how close they feel the
person they are assessing is to each target. This self-assessment tool simplifies the feedback process so may be better suited to younger learners. Assessment for learning can be incorporated into any stage of the lesson. Some strategies can be planned in advance and included within a lesson plan, while other strategies can be used on a more ad hoc
basis, as and when appropriate. What is common with all of these strategies is the opportunity they provide for children to play an active role in their learning. And key to the success of all of these assessment for learning examples is how teachers use the data they gather to adjust their teaching and address misconceptions to close gaps in pupils’
learning. What is AfL in teaching examples? AfL is the strategic use of ongoing assessments to gather information about student learning. As a result, teachers can adjust their instruction. Examples of AFL include whole class questioning, exit tickets and traffic light self-assessment. What are some AFL strategies? AFL strategies can be teacher
assessment, self assessment and peer assessment. Take a look at the 6 most effective AfL strategies. What do students do in assessment for learning? AFL requires students to be more active in their learning. They may be answering questions, discussing in groups or whole class discussions, peer assessing or self assessing their work. Education
makes use of many types of assessment. While your mind may jump to the word test when you hear assessment, this is not always the case. Tests are one type of assessment, but they reach far beyond this one method. Assessments can be a great indicator of student performance, understanding, and mastery. These measures guide teaching practices.
Without assessments, teachers must assume students understand everything perfectly. While that would be great if that were the case for every lesson, this is unlikely. This article explores six types of assessment and provides examples and best teaching practices for carrying out each assessment method. Types of assessment refer to the wide
variety of methods or tools that educators use to evaluate, measure, and document the academic readiness, learning progress, skill acquisition, or educational needs of students. Popular examples of assessments include: Exit Tickets Quizzes Think-Pair-Share Exams Research Papers Each of these assessments can be categorized into subcategories.
The two most commonly known are formative and summative assessment. Assessment falls into four further subcategories: School Leaders Guide To Math Assessment A guide to the different assessment types for elementary, middle and high school, with examples, strategies and free resources to use in your school. Download Free Now! Just as
different activities teach students different things, different assessments measure different things. Continual progress monitoring of student performance through assessment is crucial. Teachers must ensure students understand foundational lessons to continue building from. This is best done when educators can identify the topics students struggle
with. It is a fair assumption that most lesson planning hinges on student progress. If a class is struggling on a unit or lesson, educators will likely try to help them achieve mastery rather than just carrying on. This is where the types of assessments become important. A key component of many assessment types is student involvement. Of course,
every assessment requires student participation. However, some require students to: Reflect on their learning Apply it in a new way Set goals for themselves Their willingness (or lack thereof) helps determine the impact of teacher interventions. While some students are willing to be honest with their teachers and themselves, others are not so
inclined. This could be for any number of reasons. If all assessment types relied on student reflection, you may not get the full picture of the student’s learning experience. More traditional methods of assessments are summative assessments; they analyze student performance in high-stakes situations like end-of-the-year examinations. These tests can
be a great measure of student mastery and knowledge retention. However, students who are not good test takers, experience test anxiety or are having an off day may not perform in a way that demonstrates their mastery. Utilizing different assessment methods helps educators receive a whole-student view, rather than defining a student by their
performance in a single instance. Below we look in more detail at different types of assessment and the value they bring to the classroom. Formative assessments monitor student learning while providing ongoing feedback. These assessments help teachers and students easily identify strengths and weaknesses in student performance. Formative
assessments are assessments for learning, designed to support the learning process and promote student achievement. They are low stakes and typically easier for students to complete. Formative assessment examples, also known as assessment for learning examples, include: Quizzes Exit Tickets Concept maps Self-assessments These assessments
are low-stakes for students and teachers but provide valuable insight into student learning. For example, imagine you are trying to teach your students factoring using the ‘FOIL’ method (First, Outer, Inner, Last) to multiply binomials. You’ve completed lessons on the acronym and gone through “I Do”, “We Do”, and “You Do”. Now it’s time to let your
students demonstrate their knowledge. Before wrapping up class for the day, you have them complete an exit ticket for the following problem: (x+2)(2x+3) While reviewing your students’ answers you find three common answers: Answer 1: 2x24+7x+6 Answer 2: 2x2+4x+3x+6 Answer 3: 2x+7x+6 This provides assessment data which helps to pinpoint
student struggles. In answer two, students forgot to combine like terms. In answer three, the students forgot that multiplying x by x is not the same as multiplying x by one. This simple assessment provides the insight needed to review foundational concepts that students need to progress through the rest of their math careers. Without formative
assessments, it can be difficult to identify these pain points. The frequency of formative assessment allows teachers to constantly check on student understanding and adjust teaching practices as needed. All Third Space Learning one-on-one math tutoring sessions use formative assessment. Once tutors take students through the lesson using ‘follow
me, your turn’ students complete the ‘check your understanding’ question independently. Tutors follow the student’s calculations and explanations of critical thinking in the interactive classroom to assess how well they are grasping the learning objective. Summative assessments are assessments of learning and student knowledge. These
assessments evaluate student learning at the end of a set instructional period and often provide student grades. Student performance on summative assessments is measured against other students or state and national standards. Summative assessment strategies include: Cumulative projects Research papers Final exams Summative assessments
help schools and educators assess student learning over the course of a unit, semester, and year. Some schools choose to administer a pretest to compare student performance with the final test, allowing educators to monitor individual student growth. At the end of each Third Space Learning one-on-one math tutoring program, students complete a
final summative assessment to see which learning objectives and gaps they have closed and any that are outstanding. Though summative and formative assessments are the most popular, there are several other types of assessment. These assessments further help educators identify student strengths and weaknesses, establish goals, and compare
performance to students across the district - even across the country. Meet Skye, the voice-based Al tutor making math success possible for every student. Built by math experts, Skye uses the same pedagogy, curriculum and lesson structure as our traditional tutoring. But, with more flexibility and a low cost, schools can scale Al math tutoring to
support every student who needs it. Watch Skye in action In addition to student feedback, diagnostic assessments provide teachers with a tool that helps measure student strengths and weaknesses. Their goal is to assess prior knowledge and establish a baseline for the student ahead of a new learning unit. Common diagnostic assessment tools
include: Using ipsative assessments is an impactful way to measure student progress and mastery. Rather than comparing student performance to other students or a standard benchmark, ipsative assessments demonstrate how much a student has learned over a period. These assessments are highly effective with students as they are not comparing
themselves to anyone else. They are simply trying to improve upon their performance. Ipsative assessments are commonly executed through student portfolios and project-based learning. A more universally used form of assessment, criterion-referenced assessments determine student mastery of set standards and learning objectives. These
assessments show educators how far or close students are to mastering the standards and objectives outlined for their grade level. Criterion-referenced assessments do not measure student performance against others, only the standard. Predetermined values decide how students perform and demonstrate their mastery. Common examples include
pre and post-tests, chapter tests and end-of-the-year exams. At Third Space Learning, students are only ever assessed using criterion-referenced assessments as individuals. Each assessment takes place against the current learning standard and whether they have met the standard or not. On the other hand, norm-referenced assessments compare
and rank students to each other. Students are measured against what the exam board determines the estimated average performance is across different competencies. From there, students receive a percentile based on their score. This percentile demonstrates how students perform compared to peers in their school, district, state, and country.
These assessments are commonly seen in IQ tests, standardized tests, and any examination that provides students with a percentile ranking. Each type of assessment impacts students, planning and the general classroom in one way or another. Here we look in more detail at how different types of assessment impacts student learning and teachers.
Assessments are a fantastic way to hold students accountable for their learning. Knowing that there will be knowledge checks is a motivator for students to continue to develop their education and take responsibility for their own progress. At the same time, students must be met with assessments aligned to the standards and objectives they are
expected to meet. As educators, it is critical to ensure that students are not faced with misaligned assessments. Clearly identify the alignment between an assessment and learning goal is important to help student learning. Without alignment, students may lack a sense of attainment, which hinders motivation. Additionally, when assessments align to
the taught content properly, teachers can give students individualized feedback. Teachers and students can use this feedback for future studies, awareness, and focus points throughout the year. Assessments provide invaluable insight into students’ minds. Assessments such as formative assessments and diagnostic assessments provide real-time
feedback on student understanding allowing teachers to adjust the instructional process and differentiate instruction. For example, circling back to the earlier example of the FOIL method, now that you know the two common misunderstandings your students have, you can plan a variety of Tier 2 interventions or Tier 3 interventions. This may look
like conducting small group instruction with the two groups, to provide focused learning activities aimed to address misconceptions. If the majority of the class answered incorrectly, you could host a review lesson to avoid having to single any group of students out. This is just one data point gathered using one type of assessment. For the most
holistic view of student understanding, utilize a variety of assessments. This will help you gauge how your students are performing across time, rather than on one specific day. This is critical because of the many external factors we have to overcome in the classroom. Consider test anxiety, for example. A student could ace every formative assessment
and criterion-referenced assessment but perform poorly on a norm-referenced assessment. These assessments are commonly seen as higher stakes and can lead to a higher performance to self-worth correlation. Any number of events can influence a student’s performance and it is the job of educators to remember and plan for that as best we can. A
variety of data allows teachers to best adjust teaching strategies to meet student needs. At Third Space Learning, our highly trained math tutors use pre-assessment, assessment for learning and post-assessment to monitor student progress and personalize learning in real-time to ensure maximum student achievement. Our expert tutors use the
insights gained from various assessments to customize each student’s learning journey and address their specific gaps. This targeted approach helps students build their confidence in math.After each session, teachers have access to a detailed report for each student showing topics covered, skills practiced and progress made.These can be used to
inform whole class teaching or to monitor progress. They are on demand and easily downloadable and printable - great for sharing with parents and caregivers. Assessments are a portal into the student learning process. This means that all assessments have to be fair and valid, which is not always as easy as it seems. This is mainly due to the fact
that the content in many high-stakes assessments and standardized tests is not explicitly outlined. Educators must ensure students are engaged in learning and prepared as well as they can be. When designing in-classroom assessments, be sure that assessments are holding your students accountable for what is taught, explored, and reviewed. By
teaching and assessing students in a standards-and objectives-aligned way, true data can be shown to law and policymakers. This demonstrates where students are performing, what is achievable, and where we as a populous need to focus on and improve. Assessments are a vital part of student education. The various types provide different insights
into student performance throughout the school year and allow us to best adjust our teaching to meet the needs of our students. Through assessments and interventions, teachers can promote student learning and achievement, which helps empower generations of learners. Do you have students who need extra support in math?Give your students
more opportunities to consolidate learning and practice skills through personalized math tutoring with their own dedicated online math tutor.Each student receives differentiated instruction designed to close their individual learning gaps, and scaffolded learning ensures every student learns at the right pace. Lessons are aligned with your state’s
standards and assessments, plus you'll receive regular reports every step of the way.Personalized one-on-one math tutoring programs are available for:- 2nd grade tutoring- 3rd grade tutoring- 4th grade tutoring- 5th grade tutoring- 6th grade tutoring- 7th grade tutoring- 8th grade tutoringWhy not learn more about how it works?Meet Skye, our Al
voice tutor. Built on over a decade of tutoring expertise, Skye uses the same proven pedagogy and curriculum as our traditional tutoring to close learning gaps and accelerate progress. Watch a clip of Skye’s Al math tutoring in action. What are the three main types of assessment? Formative, Summative and Diagnostic assessments are the three most
commonly used assessment types. Formative assessments actively monitor student progress. They are low-stakes and lower effort. Summative assessments assess student knowledge at the end of a set learning period (unit, semester, school year, etc.). Diagnostic assessments assess prior knowledge and establish a baseline. What are the 6 types of
assessment methods? Six commonly used assessment methods are:- Formative assessment- Summative assessment- Diagnostic assessment- Ipsative assessment- Criterion-referenced assessment- Norm-referenced assessment What is the most effective type of assessment? The most effective assessment type depends on what is assessed. Each



assessment is impactful in its own way. When assessing student understanding of developing concepts, formative assessments are most effective. This assessment type allows educators to intervene earlier than others. In establishing a baseline of student knowledge, diagnostic assessment is most effective. If you are looking to evaluate a student’s
performance, criterion-referenced and ipsative assessments are best. To assess student understanding over an extended period of time, norm-referenced and summative assessments are most effective. To effectively evaluate whether your students meet a subject's learning outcomes, you need to choose an appropriate assessment method. Different
assessment methods allow you to assess different skills. For example, while one method may ask students to demonstrate analytical skills, another may focus on collaboration. The method of assessment chosen will then inform the selection of an appropriate task.To choose an appropriate assessment method, you must understand:the subject's
learning outcomesthe skills and knowledge associated with those learning outcomeswhich assessment methods will allow your students to demonstrate the skills and knowledge.Considering these three aspects puts the student and their learning at the centre of learning design.Definitions and examplesYou can also download a PDF table of the
definitions and examples.Please note that these are examples and not an exhaustive and complete list. Method of AssessmentDefinitions Type of AssessmentApplicationApply concepts and skills to known and new contextsMany assessment types can be aligned with this method- the discriminator for an application task is that it provides an authentic
context for application of knowledge and skills.Action plan for a specific scenarioClinical simulationDiscussion of an application scenarioScenarios/case studiesViva Voce/ Interactive orals focused on applicationProblem solving related to an authentic scenarioDebate related to an issue or scenariolnterviewMoot trialRole playAnalyticalDraw
connections between complex ideas, think critically, make judgments, and develop solutions.(Developing arguments, reflecting, evaluating, assessing, judging, problem solving)Written task (essay, report, reflective paper, etc.)Oral presentation- in person or via video or recorded- focused on a caseJournalLetter of advice to...Prepare a committee
briefing paper for a specific meetingBook review (or article)Newspaper articleComment/critique of a theoretical perspectiveClinicalActivity in a clinic location that imitates a situation or process, to demonstrate learning and practical skills.(Applying theory, experiential learning, documenting, recording, observing, reporting, discussion,
diagnosis)SimulationClinical practiceRoleplayClinical discussionCollaborativeWork with others on a defined task and in ways where every individual contributes.If your assessment involves group work, ensure it complies with the Assessment - Conduct of Coursework Assessment and Examinations Procedure Guidelines on group assessment
work.Project e.g., written taskProduct co-creationReviewRole playPerformancePresentationDiscussionDebatePitchCreativeFacilitate insight or change based on new and original approaches. This may involve a creative process and/or lead to a new and/or original product.(Imagining, visualising, designing, producing, creating, innovating,
performing)PortfolioPerformancelnteractive presentationHypothetical responselnnovation projectPoetry/ creative writingVisual response/artworkDesigned product/experienceEvaluativeEngage in disciplined inquiry to make judgements based on evidence.(Questioning assumptions and bias, making judgements using a set of steps, justifying decisions
and judgements, arguing, describing, advocating, negotiating, presenting)Written task (essay, report, reflective paper, etc.)Oral presentation- in person or via video or recordedDiscussion/debate/role play Participate in a “Court of Enquiry”Response to observation of real or simulated professional practiceFactualRecall facts and basic concepts and
explain ideas or concepts to demonstrate knowledge and understanding.(Recalling, describing, reporting, recounting, recognising, identifying, relating, and interrelating)Written examination/test including multiple choice questions, short answer questionsOral examinationReportComment on the accuracy of a set of recordsDevise an encyclopaedia
entryProduce an A-Z of ... Write an answer to a client’s questionWritten assessment including short answer questions, true/false/ multiple choice questionsAdd or edit to a Wikipedia articleFieldParticipate in work undertaken outside the University to gain knowledge through direct contact and observation.(Applying theory, experiential learning,
documenting, recording, observing, reporting, discussion, diagnosis)Observation of professional practice e.g., farm visitsData gathering and analysisEvaluation of data gathering methodsMeta CognitivePlan a task, monitor progress, self-assess, and adjust in accordance with self- assessment and understanding one’s own knowledge.(Identifying
problems, posing problems, defining problems, analysing data, reviewing, designing experiments, planning, applying information)Reflecting on a previous assessment task and revisingEvaluating progress toward completion of a task i.e., tracking or keeping a journalEvaluating comprehension of a problemProblem scenario including identifying
problems and ways to solve the problemCommittee of enquiry planning document and/or reportDraft application for a research grantCase analysisConference paper (or notes for a conference paper including bibliography)Group project including allocation of roles related to knowledge, identification of processes and processes of review and
reporting.PracticalParticipate in a hands-on activity that involves practical experience.(Applying theory, problem solving, experiential learning, documenting, recording, observing, reporting)SimulationLaboratory work- application of skills and knowledge to a practical taskProject leading to creation of a productExperiments or testing - record, analyse
data and evaluate methodsProceduralldentify and/or perform procedures and demonstrate techniques.(Computation, taking readings, using equipment, following laboratory procedures, following protocols, carrying out instructions)Step-by-step demonstration (in person, via video etc)Role play focused on proceduresProduce a poster/video/ multi-
media presentation based on procedural informationPrepare an illustrated manual on using the equipment, for a particular audienceObservation and reporting of real or simulated professional practiceReflectiveReflect on experiences to support and guide learning, manage, and develop oneself.(Reflecting, questioning, revising, assessing what is
known and not known, being self-directed, managing time, managing tasks, organising)Written task (essay, report, reflective paper, etc.)JournalPortfolioLearning contractAction PlanResearchAccessing, managing, and communicating information to answer a question or for a specific purpose.(Researching, investigating, interpreting, organising,
reviewing, and paraphrasing information. Collecting data, searching, observing, interpreting, and managing information sources)Written task (essay, report, reflective paper, etc.)Journal articleNews article or presentationJournal PortfolioLearning contractDebate/discussion/role playWork Integrated Learning [WIL]Participate in authentic work-
activities or activities closely related to work, as part of university-based learningWorkplace simulationsSkills labRole-playsCase studiesSource: Teaching @UNSW | Assessment Toolkit Aligning Assessment with Outcomes Document Version Date 07/08/2015 teaching.unsw.edu.au/aligning-assessment-learning-outcomes (Dunn, 2010, adapted from
Nightingale et al., 1996). University of New South WalesMethods of assessment and assessment typesMethods of assessment can also be aligned with types of assessment, allowing for types of assessment to be altered at the offering level (ie. in subject outlines) without changing the assessment method.If your criteria and standards focus on the skills
and knowledge to be assessed, you can change elements such as:formatlengthdetail of taskform of task.Other elements should remain the same. These include:number of assessment tasksweightingcategorymethod.See the full list of assessment types



